A casework study of truanting by Grossman, Ruth
Boston University
OpenBU http://open.bu.edu
Theses & Dissertations Dissertations and Theses (pre-1964)
1956
A casework study of truanting
https://hdl.handle.net/2144/23917
Boston University
G _,,, s s "' " " 
/156 
BOSTON UNIVERSITY 
SCHOOL OF SOCIAL WORK 
A CASii:WORK S'l'UDY OF TRUANTING 
A thesis 
Submitted by 
Ruth GrosSIII&ll 
(A. B., Wellesley Collese, 1954) 
In Partial Fulfillment ot Requirements tor 
the Desree ot Master of Science 1n Social Service 
1966 
BOSTON UNIVERSITY 
<;CHOOL OF SOCIAL WORIC 
LIBRARY 
II 
TABLE OF CONTENTS 
CHAPTER 
I. 
II. 
III. 
THE PROBLEM • • ' . . . ' . 
Introduction . . • . • • 
Statement of the Prob1em 
Setting. • • . . . 
Value of the Study 
Scope of the Study 
Methodology. 
Sample Selection • 
Limitations •..• 
THEORETICAL CONSIDERATIONS. . . . . . . 
PARENTAL ATTITUDES TOWARD ~HEIR OWN AND 
THEIR CHILD'S SCHOOLING. . • . . . . . 
• • • 
. • 
• 
. . . . . 
IV. CONCLUSIONS . . . . . . . . . . . . . . . . . . . 
APPENDIX • • • . . • 
A. 
B. 
c. 
Schedule A •• 
Schedule B. • • . 
Schedule C ••• 
• 
• 
BIBLIOGRAPHY . • • . . . . . . . . . . . . . . . . . . . 
Page 
1 
1 
2 
2 
3 
~ 
8 
9 
14 
21 
48 
48 
49 
49 
50 
CHAPTBR I 
THE PROBLD! 
Introduction 
In the lest fifty years both lay and professional pe~ 
cons have become concerned about the learning process or the 
youth in our culture. We have experimented with different 
teaching methods, rejected some and continued to try others 
on the premise that the better educated population will be 
the more productive population. Thus, on a theoretical 
level, much thinking has been and is being done about the 
educating process. 
In addition, many studies are being done on learning 
difficulties based on emotional problems. Much understanding 
has been gained about the source of learning difficulties and 
methods or treatment are becoming clearer. Therefore, insight 
is being gained into the educative process from a theoretical 
and intr~psychio point of view. But what about the child 
who cannot obtain an education because he stays out of school 
for no justifiable reason? This child is not available co~ 
sistently to profit by recently gained theoretical knowledge 
about the most helpful teaching process. Moreover, he is 
most often not available to psychiatric treatment bnsed on 
recent thinking about neurotic symptoms which inhibit the 
.. 1M 
learning process. Thus, it is equally importe.nt that we in-
vestigate this additional block in the process of becoming 
educated~truanoy. 
Statement of the Problem 
The problem to be investigated in this reseo.rch is that 
of truancy, its possible causes and the treatment methods 
which have been employed in casework with the parents. The 
hypothesis is that children who truant are, 1!l '08.rt, acting 
out their parents• conflicts around the learning process. 
The research question posed is: How did the caseworker treat 
the parent or parentc presumably unaware of a relationship 
between parents' attitudes toward learning and their chil-
dren's attitudes and behavior toward school? 
•Truancy• is used in this paper to mean the act of etayM 
ing out of school periodically or consistently without the 
consent of the parents, without physical h~~dicap and without 
mental deficiency. 
1Aoting out• is used ae that behavior against authority 
which is specifically forbidden by our society and which is 
motivated by unconscious, primitive desires. 
Setting 
Since the setting in which the oases used were found 
affects the nature of the case, a discussion of the~cncy 
is advisable. The Worcester Youth Guidance Center was from 
i/To be called The Center 
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the start organized to provide help for the emotional prob-
lems of children and their parents. It serves the emotionall, 
disturbed child whose reactions cause concern to him and the 
people in his environment. The Center offers diagnostic, 
consultation, and treatment services to its clients who are 
referred from a variety of sources. 
Treatment is offered for problems presented by children 
up to seventeen years of age based on the diagnostic thinking 
of members of the starr. Both parent and child participate 
in the treatment process. In the agency, it is considered 
extremely important tLat the parent and/or parents are ac" 
tively involved in the helping process under the premise that 
a child cannot be adequately helped if the parents are not 
helped to see their part in the problem, For the child is in 
great part a product of his environment end to treat a child 
without treating the environment is considered far less helP-
ful than treating both parties. 
The staff is made up of psychie.trists, psychologists, 
and social workers. Usually the psychiatrists and the psy" 
chologists treat the children and the social workers see the 
parents. However, these functions overlap and a child may be 
seen by a social worker and the parents by a psychiatrist or 
a psychologist. 
Value of the Study 
It is hoped that this study will be valuable to those 
concerned with the problem of truancy, the general problem or 
.3 
delinquency, and casework methods of treating parents of 
truants, To my knowledge, there h~s been no study written 
which combines an examination of truancy and acting out in 
this ~~ner. As ~s been discussed in the introduction, 
truancy is an important deterrent toward obtaining an educ~ 
tion and therefore merits study as such. Also, truancy is 
one of the most frequent symptoms of delinquent behavior. 
It is well recognized that delinquency has been on the UP-
surge in our culture, OUt of the Gluecks' studies, we find . . 
that 94~8 per cent of the SOO delinquent boys who were studie~ 
truanted at one time or another. Only 10.8 per cent of no~­
del1nquents of an equal number truanted, Of the 474 delin .. 
quents who were truants, one-third skipped school/very oc-
casionally and two-thirds truanted persistently, 
Casework is one ot the main professions with the oppor-
tunity ot coming into contact with both truancy and delin• 
quency. Thus, if it is possible to shed some light on the 
problem or truancy, it may also be possible to shed some 
light on the problem or delinquency, thereby helping the caa~ 
worker to work more effectively with the problems and the pe~ 
sons involved. In addition, the investigator has attempted bJ 
means or the research questions to determine how in the ten 
cases studied the caseworker handled the problem or truancy 
in treatment with the parents. This material along with the 
results of the investlgat1on ot the hypothesis will be 
i/Sheldon and Eleanor Glueck, Unraveling Juvenile Delinquency, 
The Commonwealth Fund, New Yorlt, 1950, p, 148, 
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discussed in Chapter IV. An attempt will be ma~e tc cuggest 
possible casework techniques based on thinking gained from 
the data which might be helpful to workers in the future. 
Scope of the Study 
This study is interested in children who stay out of 
school because they are acting out rather than because of a 
neurotic symptom~. There is a basic difference bctl:een the 
child who does not attend school because of an ovcr-~helming 
fear and the child who merely stays out of school bcocuse he 
1 doesn 1 t like it 1 or 1 just doesn't want to go.• The child 
with a school phobia most often communicates his fear to hie 
parents and they arrange ~ working agreement with the school. 
Thus, the child is not doing anything anticocial. Also, in 
the case of school phobia, the child is not motivated to 
experience unconscious desires, but is inhibited from daily 
activity by a fear or hie own unconscious impulses. Accord~ 
ing to Jeanne Lample-De Groot, 
1 Both neurotic end delinquent children show tho 
same inability to harmonize their instinctual drives 
with the demands of their environment. We realize 
that in both cases it is a symptom of their faulty 
ego development. But the neurotic tries to solve 
the conflict by repressing id impulses while the 
delinquent ignores the social demands and acts out 
his primitive desires as far as pocsible.•l/ 
Thus, this study has only utilized cases in which the 
truancy was seen as acting out in an attempt to obtain some 
i/Jeanne Lampl~De Groot, "Neurotics, Delinquents and Ideal 
Formation, •searchlights .Q!!. Delinquency, ed., K. R. Eissler, 
International Universities Press, Inc., New York, 1949, p. 24. 
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ideas on what contributed to the child's expression of his 
impulses through school rather than through some other form 
of antisocial behavior. 
Methodolog;r 
This study is essentially an exploratory-experimental 
one with an experimental group of ten truants and a control 
group of ten children who act out but who do not truant. The 
control group is matched with the experimental group by oase 
rather than as a group. Since the testing of the hypothesic 
is essentially an attempt to examine some dynamics of truancy 
through asking why some children who act out truant and why 
others who act out do not truant, it was considered advisable 
to have some form of acting out as the constant and the tru~ 
anting the variable. Other controls in addition to some sort 
of acting out are sex, age, and the number and sort of parents 
with whom. the child has lived. Thus, if one case in the ex-
perimental group is that of a ten"year~old boy whose father 
died when the child wns eight, the control for this particular 
case is a boy of ten whose father died when the child was five 
and who acquired a step-father at the age of eight. The ages 
are matched as closely as possible with minimum deviation. 
In both the experimental and the control groups, the 
hypothesis was tested and the research question asked by means 
of studying the case records and, whenever possible, inter-
views with the caseworker. Thus, the case records lrere exam ... 
ined for the parental attitudes toward their own education, 
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toward the child's schooling in general and in the experimen~ 
tal group toward t~~anting. The records were also examined 
in the light of the caseworker's activity and apparent goals 
in those cases involving truants. Interviews with the cas~ 
worker have been used to illuminate tho 1-:orker' s dingn0stic 
thinking, activity and planning. It is to be noted that the 
same criteria were applied to both the experimental nnd the 
control groups. 
The attempt to control variables and to examine and pre~ 
sent all pertinent information with regard to education withir 
the two groups is aimed at maximizing the validity and the 
reliability of the dat~collection techniques. 
1A measuring instrument is considered to be 
'valid 1 to the extent that it produces relevant 
information about the obJect being measured which 
is free from systematic distortions. The ultimate 
test of the validity of any measure is the cor--
rectness of the predictions based on it."l/ 
As regards reliability, •repeated measurement by the y 
came procedure should give cimilar results.• Since this 
is an exploratory study, primarily genred toward raicing new 
questions with regard t c truancy, neither the rel1abil1 ty nor 
tho validity can be predicted but both have been controlled 
as much as was possible. For a further discussion of the 
point see the section on 1 Limitaticns.• 
i/M. Jahoda, M. Deutch, and 6. w. Cook, Research Methods in 
Sgc~al Relations, The Dryden Press, New York, 1954, p. 9);-
z./.Ibid. , p. 92. 
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Sample Selection 
Ten cases of children who truant were chosen first ac-
cording to specific criteria. Those criteria are age, intel-
ligence quotient and health. Children were chosen between 
the ages of five and sixteen, the compulsory school ages. 
The I. Q. requirement was ninety or over, ninety being the 
lowest figure within the normal bracket according to the 
Stanford~Binet scaling. Thia scaling was used as it is the 
most frequently used intelligence test on child::'<m. It 'l'ras 
felt that children with I. ~ •s under ninety may have rensons 
for not attending school which would be outside the concern 
of this study and which would impair its validity. The same 
was thought of children either below or beyond the compulsory 
ago limit. Even though similar dynamics may operate in a 
child of seventeen as in a child of eleven, the added variable 
of the lack of compulsory attendance was considered too great 
a liability to be included. And in each of the cases, the 
child was in generally good health and able to attend without 
any handicaps which might still further influence his att1 .. 
tudes toward ochooling. 
At first, the plan was to select ten oaseo in which 
there was enough material on parental attitudes toward learn-
ing; however, this was not possible becnuse ten cases could 
not be found with this material. Since thio fact is con-
sidered to be significant in terms of the research question, 
cases were accepted for study based on truanting and the 
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other questiono discussed above and special note will be made 
in Chapter IV of those cases in which little material ~;ith 
regard to parental attitudes was found. The methods for se-
lecting the control group were discussed in the previous sec-
tion; however, another criterion for selection of controls 
was that there should be information on the parental attitude! 
toward learning for it was thought that if there were not at 
least some of the attitudes in the material, the entire methoc 
l>"ould be invalid. ,It must be stressed that in the expcrimen .. 
tal group there is some information concerning parental atti~ 
tudes in all casec, but the amount varies considerably. This 
will also be discussed more fully under "Limitations.• 
Limitations 
There are numerous significant limitations in this study; 
it is hoped that they will be valuable in thinking about re-
a~aroh in general as well as moro specifically defining the 
ccope of this study. These can be divided into two general 
categories; limitations within the material and limitations 
within the research design. These categories overlap, but it 
seems profitable to discuss them separately as well as con~ 
sidering the overlap. 
During the last ten years the Center has changed markedl~ 
in administration and in policy. With these changes, natu-
rally the casework process has changed. In more recent years, 
the helping process has been more intensively focused in the 
parents under the premise that a child c~~not be helped 
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generally if the parent is not also helped. Since control 
oases in which there was information concerning parental a~ 
titudes on education were difficult to find, it t1as necessary 
to set no limits on the time span of the cases and occasion-
ally to use cnses from a number of years ago when the focus 
was different. This difference 1n time when the cases were 
treated would make a difference in the kind of material o~ 
tained. This is only true or the control group as all of the 
trti~~ts• cases are within the last five years. 
Another limitation in the material is the fallibility of 
recording. We generally see two types of recording in cas~ 
work, process recording and summary recording. By the nature 
of the two different types, one would find more exact material 
through a study of process-recorded oases. However, due to 
limitations imposed by a large caseload, summary recording is 
often used. Thus, we find differences in the amount of in~ 
formation in the various oases. Also, in the process of r~ 
cording, some material is omitted because it is considered 
insignificant and some because it is forgotten by the case-
worker. As has been discussed above• interviews with the 
caseworker were used whenever possible; however, this was not 
possible in all cases and the different amount of material 
available in various oases is again increased. By the nature 
of the experimental and control groups, we frequently find a 
marked difference in the amount of material on parental atH 
titudes toward learning. Since in one group one of the 
. 
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principle reasons for coming for help was a problem concerning 
school) we are apt to find more material on attitudes toward 
learning than in the other group where the problem concerned 
acting out of a different sort. However, generally the nonM 
truants• school work was such that material on parental atti-
tudes was available. It must be noted, though, that there is 
generally less material ~vailable in the control group. 
Another reason for the discrepancy is that in six of the 
truant oases, interviews with the caseworker were possible 
but they were only possible in three of the non ... truants. 
After careful consideration of these limitations, it has 
seemed more and more logical for the researcher to be the 
caseworker also. It seems that this method would minimize 
the 11mi tations and increase both the rel1ab11i ty and the 
val1di ty of the material. A further Umi ta.tlon posed by the 
nature of the material is that the controls cannot exactly 
match the experimental ca.ses because of the paucity of the 
information. Thus, a fourtcenMyear-old girl has had to be 
matched with a fifteen year old girl o.nd a boy t·:.ho lost his 
rather at age three~d~onc half has had to be matched with a 
boy whose father died when he was four and on-half. However, 
the matching has been as accurate as possible within these 
limits so that the comparison is still meaningful. 
Limitations in the research design are also significant. 
The age group of the truant oases was not controlled; the 
truants range from five to fifteen. They could not be con~ 
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trolled because of the small number of truancy cases availabl 
in the agency, Thus, any differences in the dynamics of the 
truancy ascribable to age are not controlled, The causes of 
an adolescent's truanting and of a oix-yearMold child's tru• 
anting might obviously be quite different just due to tho 
nature and extent of their development, Thus, it is necessar 
to note parental attitudes and attempt to find tho causation. 
Another limitation of the research design is that six 
truants out of ten are also runaways and only three of the 
non-truants out of ten are runaways, There seems to be some 
logical connection between running away from home and tru-
anting, i,e. running away from school, and since this variabl 
is not controlled, the validity of the material lo lessened. 
The fact that the material was interpreted only by the inM 
vestigator except in cases in which interviews were held 
with the caseworker, lessens the reliability of the evidence. 
The evidence in the cases in which the worker was interviewed 
is somewhat more reliable, but the subjective element of the 
worker cannot be forgotten. As well, the possible bias of 
the investigator cannot be completely ignored even when every 
attempt was made to be impartial in the gathering of and the 
interpreting of the data. 
How and in ~~at way are these limitations significant? 
According to Jahoda, Deutch, and Cook, 11 The quality of rew 
search depends not only upon the adequacy of the research 
design but also upon the fruitfulness of the data-collection 
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techniques which are employed. 11f Thus, the more reliable and 
the more valid one's design and techniques, the more valuable 
the research. We have found numerous significant limitations 
to thic study. However, the study is exploratory ln nature 
and thus is,.not able to control all the :factors needed in 
other sorts of research. The limitations, therefore, become 
almost as important as the data and conclusions, :for it is 
hoped that the recognition and discussion of these limitation! 
will aid in other research on the problem of truancy. 
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CHAPTER II 
THEORETICAL CONSIDERATIONS 
For a comprehensive discussion of the theories of acting 
out, it is necessary to discuss the basic structure of the 
psyche and its development. The personality in psychoanaly-
tic theory has been divided into three sections: the id, the 
!I 
ego, and the superego. "The id represents the primitive 
instinctual structure.• It is •asocial, amoral, and without 
ethical concepts.• The superego, or the •conscience• is a 
1 check upon the impulses of the id in order to facilitate 
maximum gratification in a social world.• It comprises t~e 
prohibitions of the society and the immediate environment. 
The ego is the •executive that attempts to keep harmonious 
the relationships between the id, the superego and the realit~ 
world.• That is, the ego mediates between the instinctual 
impulses, the •conscience• and the demands or reality. One 
of the primary methods of the ego in mediating is that of 
defending itself against the onslaught of instinctual id im• 
pulses. A principle device for the ego's defense of itself 
is repression of the impulses which cause great conflict and 
anxiety. These repressed impulses comprise much of what is 
termed the unconscious. 
l/All definitions in this paragraph are taken. from Irene 
Josselyn, ~sychosocial Development ~r Children, Family ServicE 
Association of America l'fE>V , oll.A n 2"1 
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In the development of the psychic structure, we first 
find the infant a mass of instinctual imp~lses. He must 
learn gradually that he is no longer a part of the mother and 
find that he is an entity unto himself. ~his is the process 
of ego formation. Out of the ego is formed the superego 
which originates by means of external controls set by the 
parent. The child obeys those controls set by the parent 
out of fear of punishment and loss of love, but finally be-
gins to internalize them. Having discussed some of the basic 
concepts of psychic struc;ure, let us continue by examining 
the concept of acting-out. 
!here has been much thinking and work done in rece~t 
years around the problem of acting out. Dr. Adelaide M. 
Johnson has contributed greatly to our information and under-
standing on delinquency, acting out, and parental needs and 
wishes for children to manifest the parents' own problems 
through antisocial behavior. Dr. Johnson and her fellow 
workers have advanced the hypothesis that children act out 
their parents' conflicts and unconscious needs through par-
ental permissiv~ness, encouragement and promotion of anti-
social behavior. 
1 From the initial studies emerged the thesis 
that antisocial acting out in a child is uncon-
sciously initiated, fostered and sanctioned by 
the parents, who vicariously achieve gratifica-
tion of their own poorly integrated forbidden 
impulses through a child's acting out.•!/ 
~ary E. Griffin, Adelaide K. Johnson, and Edward M. Litin, 
(Antisocial A~~ing ~~!• American Journal of Orthopsychiatry, October 1954J 24!ooQ 
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It seems almost mystical to think of one person influencing 
another, especially unconsciously, to the extent ot provoking 
him into antisocial behavior. However, we must return to a 
basic concept ot personality develo9ment which says that one 
ot the primary ways tor a child's ego to grow ij/by identifi-
cation with an adult whom he wishes to emulate. Childre~, 
by and large, identity with those persons closest to them, 
whom they need and whom they feel are stronger than they are. 
However, identification is not a highly selective process; 
furthermore, it consists ot more than the incorporation ot 
the manifest behavior and feelings of the parents. Identifi-
cation by necessity includes the subtleties of the parent's 
conscious and unconscious image ot the child. Since the chile 
basically desires to please the parent because he needs the 
parent's love, he behaves in a way most often which the pa~ 
ent expects and wants. Infancy is a time ot extreme depen~ 
dence on the mother. The infant needs the parent tor food, 
warmth and love. This basic feeling of dependence on the 
parent continues until the child finally becomes emancipated 
during adolescence. To keep the.parent 1 s love and care the 
child relinquishes pleasures and,. in general, behave~ in such 
a way as to become like the adored and needed parent. Later, 
he must relinquish the parent of the opposite sex as a ~ove 
object to assure the love ot the parent of the same sex. In 
doing this, the child endeavors to become like the rival 
i/Irene Josselyn, 22· ~., p. 25. 
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parent in the hope that if he is like the rival he will even" 
tually obtain a similar love object. Thus, through infancy 
and early childhood, the child is struck by (1) his need for 
the parent and/or parents, (2) his need for their love, and 
(J) his need to conform to their expectations it he is to 
maintain this love and care. Thus, on the child's part we 
see a need to be acceptable and lovabl~. Thus, the child is 
subject to many of the parent's wishes. 
Let us now examine the parent's, or more specifically, 
the mother's role in this process. 
•During pregnancy the mother and child are a 
biological unit. It takes time for the mother to 
become accustomed to the tact that her child b8" 
longs to the outside world after birth. ~s the 
child grows and severs his dependence on his 
mother, she gradually begins to accep~ it. Neve~ 
theless, residues of the original unity always re-
main in the mother-child relationship. Some 
mothers keep the psychologic~ mother-child unity 
an unduly long time. Unconsciously they do not 
accept the fact that the child is no more a part 
ot their own bodies, and uti~ize this strong 
attachment to solve their own problems which they 
project onto the child. Forced into this close 
relationship, the child does not want to give it 
up. He reacts to his mother's behavior and his 
reactions are closely related to, and produced 
by, her problems. 11/ 
We here find that as the child.must emancipate, must 
learn gradually to work out his problems outside of his famil, 
relationships as well as within them, so must the mother. 
The mother must become more and more aware that her child is 
no longer a part of her and that he must grow, express himselj 
i/Judith Silberphennig, •Mother Types Encountered in Child 
==~f.r;:;;;ui~;;1g_u:~u~~ American Journal 91. orthopsychiatry, 
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and become a s~parate entity. Nevertheless, the child needs 
the help, love and direction.of both parents. Usually the 
process of gaining this help, love and direction is accom-
plished by communication between the egos of the mother and 
child. However, in oases of acting out, it seems that the 
ego of the mother communicates with the id of the child and 
the id of the child with the ego of the mother. Thus, the 
child is unable to develop a way of his own of resolving the 
conflicts between his own id and ego because of being constant 
ly influenced by another's id impulses. That is, his ego is 
under a const~t barrage not only by his own impulses, but 
another's also. Normally, when the egos of two p~ople pri-
mally communicate, the id impulses are controlled. However, 
in the situation described above, the id impulses are mutu•. 
ally stimulated and the impulses ot the mother are unoon• 
sciously brought to bear on the child. At this time, as the 
child's ego is insufficiently developed and under pressure 
to make himself acceptable and lovable, as well as the normal 
stress of his own id impulses, he has no choice but to carry 
]:/ 
out the parent's wishes. But how can id impulses be commu-
nicated unconsciously? How are these intangibles made tranSoo 
mittable? Again, according to Griffin, Johnson, and Litin: 
1 The healthy parent fantasies his child as 
capable of becoming law-abiding. The well-integrated, 
mature mother does not immediately check on a child 
following an order or request; she unconsciously 
i/Brian Bird, •Antisocial Acting Out,• The American Journal 
~ QrthopsYchiatry, (October, 1954), 24~6 • 
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aasuaes that the order will be carried out. The 
neurotic mother who illlllediatel;r checks or wane 
that ir the job is not done dire consequences 
will rollow, merely conveys to the child that 
an unstated alternative exists in the mother's 
mincl. It is rrequentl;r with this alternative 
image in the mother'• thoughts that the child 
aore strongl;r identities. This is true because 
the child senses the peculiar parental emotional 
aeed conveyed in the anxious, vacillating tone 
ot the parent's expression. 
The child 1nteraalizes, then, not only the 
positive, socially consistent attitudes ot the 
parent but also the rrequen~l,:r waexpressed, ambi-
valent antisocial teelings.JI 
The next question we must ask 1s what does this do to 
the child's personality structure (that is, the id, ego and 
superego). According to Lucien Bovat, the superego ot the 
antisocial child Will contain eleaents of antisocial behavior 
even though it is formed ia a nor.al war. Since it is bor-
rowed trom people with antisocial personalities, 1t will be y 
susceptible to antisocial behavior. According to Johnson 
and lzurek, there are what are called •superego lacunae,• a 
1 lack of superego in certain circuaseribed areas or behavior• 
which correspond to similar detects in the superego of the 
J! parent. This would account tor the child's acting out in 
i/Gritf1n, Johnson, and Litin, ~· 211·• p. 671. 
2/Lucien lovet, PsYchiatric Aspect! Rt_ Juvenile Delinguenc:r, 
Vorld Health Organization, Geneva, 19;51, p. 31. 
J/Adelaide H. Johnson, •Sanctions tor Superego Lacunae,• 
Staroh11ghts ~ n.l&a8a;--- ed.4 ~. B. Eissler, Internatioaa: Universities ...... ., ... r'li'V v .. ;~ l. 9 9,. p •. 225. Al. so,. A. M. 
Jehason and s. A. i . 1Tne Genesis ot Antisocial Acting 
t-t in Children and AdUl , • n.t, Pnohoana1Yt1c 9l.larterlz, 
(April 1952), 21:323. 
one area rather than another. For, following this theory 
of superego lacunae, the child's defects would be in the same 
areas as the mother's and would explain why a child steals 
rather than truants. !his allows the parent to exper~ence 
his forbidden impulses which he usually has repressed. We 
can now properly ask the question of why some neurotic par-
ents who have not acted out allow their conflicts to be ex-
pressed through the children's acting out while other similar 
parents do not allow this. Dr. Johnson says that the parents 
who allow their children to act out their repressed forbidden 
impulses are probably those who were accused of or who ob-
served acting out in their own parents after they had devel-
oped a strong superego. The confusion, anger and permission 
cannot be normally integrated into the personality and appear 
later through the 9hildren. This last point is conjecture at 
ll 
this time, however, 
Thus, the theoretical framework of this study has been 
defined and discussed. Let.us now turn to the data to examin 
the test of the.hypothesis as well as the casework techniques 
which were used. 
i/Adel~ide M. Johnson, "Sanctions for Superego ~cunae,• 
Searchlights on Delinquency,· ed.,._ K. R. Eissler, Internatioaa 
Universities Press, New York, 19~, pp. 233-234. 
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CHAPTER III 
PARENTAL ATTITUDES TOWARD 
THEIR OWN AND THEIR CHILD'S SCHOOLING 
The material found in the ten experimental and ten con-
trol cases will be presented with regard, in the first ulace, 
to important characteristics of both groups, secondly, with 
regard to the hypothesis and lastly with regard to the r~ 
search question. To begin with the factual characteristics, 
there are five boys and five girls in each group. The ages 
shown in the pairs are as follows: 
Age 
Experimental 7 5 9 11 12 12 14 14 14 15 
Control 6.5 6 8 11 11 13 14 15 14 15 
In four cases, the ages are the same and in six cases the 
ages are within one year, It is interesting to note that the 
bulk of the cases lie in the puberty and adolescent periods, 
that is, from eleven on. 
With regard to intelligence quotients, of the truant 
children, figures are available for four and these are 93, 
108, 97, and 112. The other six are estimated as average 
based on past and/or present grades or estimates based on 
other psychological testing. In the non-truant group, there 
are figures again on four children - 112, 109, 99 and 124 
and again the other six are estimated average on the same 
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criteria. 
Since another method of matching groups has been match~ 
ing the number of parents in the home, let us examine. the 
statistics on this part of the children's environment. Seven 
of the children always lived with both original parents; two 
children lived with the original mother and step.father; and 
one child lives only with the original mother since.birth. 
It is interesting to note here that all ten truants, thus ~11 
nonwtruants also, always lived with their originnl mothers. 
The controls are matched as well by presenting problems, 
that is, all twenty children act.out but only children in the 
experimental group have truanted. In the non-truant group, 
three children are runaways, one is sexually promiscuous, 
two fight with other children excessively, so as to be a dan-
ger to the other children, one was brought into court for. 
breaking and entering, two are destructive and one steals. 
Of the truant group, six are runaways, one lies excessively, 
two steal, and one has a general behavior problem, all in 
addition to truanting. The possible implications of there 
being three more runaways in the experimental group than in 
the control group were ~iscussed in the section, •Limitation~ 
page nine of this study. At first glance, the problems of 
destructiveness and excessive fighting might not seem to be 
acting out in the strict sense. However, in all cases the 
behavior is extreme enough to warrent being termed antisocial 
and the behavior seems to be the expression of unconscious 
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primitive impulses. In all ten truancy oases, the children 
periodically or consistently stayed out of school over an ~ 
tended period of time. In all of the non-truancy oases, thert 
was no indication of skipping school without sufficient ac-
ceptable reason and without the parent 1 s consent •. 
Out of 19 parents of the children who truant, we have 
found information as to the level of education in 11 parents. 
It is significant for the research question that such infor-
mation is only available with regard to 11 out of 19 parents. 
Out of these eleven, information on only four fathers is 
available. This is also interesting as ad9itional light on 
the casework and the caseworker 1 s thinking. In the experi-
mental group three parents left school in the eight grade, 
one in the ninth, one in the tenth, two in the eleventh, 
three in the twelfth, and one went on to more education after 
high school. In the control group one parent left in the 
eight grade, none in the ninth, two in the tenth, none in the 
eleventh, give in the twelfth, and seven went on to post•high· 
school study. Thus four-fifths of the control parents fin-
ished high school and continued for more education while 
slightly more than one-third did so in the experimental group. 
There is obviously a difference in the educational level 
of the parents in the experimental group and those in the 
control group. The significance of this difference is d~f­
ficult to measure because of the smallness of the sample. 
However, it seems sate to say that the tact that three times 
2.3. 
as many parents in the control group finished high school and 
continued in some sort of post-graduate work as did parents 
in the experimental group is important in the gen~ral atti~ 
tudes toward education found in the various homes. 
In the attempt to prove or disprove the hypothesis, 
material was gathered on the ~rental attitudes in the experi• 
mental group toward truanting, the parental attitudes in the 
control group toward the child's learning process, and the 
parental attitudes in both groups toward their own learning 
process. In all instances, the attitudes discussed will be 
the mother's unless specifically labeled as pertaining to a 
father. Let us first examine the paren~al attitudes 1n the 
experimental group toward the truanting. 
In two oases out of ten, sufficient material was not 
found in order to discuss attitudes. In two other oases, in 
spite of exploration on the part of the caseworker, the par-
ents expressed little feeling about their children's skipping 
school. However, in both oases also, it is the worker's 
feeling that the mothers spoke with glee when describing the 
child's truanting. It is difficult to elaborate t~is point 
as the only evidence is the caseworker's judgement. However, 
it seems significant that both mothers were unable.directly 
to express any kind of feeling about the truanting. It would 
seem that if there were little conflict in the parent's feel-
ings, they would be able to express them with the caseworker'• 
help. In a single case, evidence is found of overt 'encourage· 
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ment by the parent of the child to stay out of school. The 
following is a brief abstract of the case record: 
!. M. is a seven year old girl in the first 
grade at public school. She has lived wi~h her 
original parents since birth. The presenting 
problems are running away and difficulty in dis-
cipline. However, it soon became evident that 
truanting is a problem as well as T.'s school 
adjustment in general. 
T. frequently does not get to school when she 
is s~nt by her mother •. At other times Mrs. M. often 
keeps T. home because.she ()q-s. M.) does not feel 
well. She says that sometimes she does not have 
the energy to ready T. for school and other times 
T. is kept home to care for the mother. According 
to the mother, T. does not ge~ along in school, 
is called a baby, and does her work backwards. 
However, Mrs. M. feels that !. enjoys going to 
school. 
The mother is concerned about T. 1 s adjus~­
ment in school but is not very concerned about 
the truanting. Mrs. M. th~nks that perhaps T. 
should go to parochial school and the caseworker 
f~els that Mrs. M. ~ts T. ~o 't)e in parochial 
school where she will be controlled and forced 
to go so that Mrs. K. herself Will not have to 
concern herself ¥1th the problem. The caseworker 
also feels that the mother wants T. to stay home 
from school to care for her when she doesn't 
feel well, in essence, to mother her. Thus,. she 
becomes ill and either keeps or encourages T. to 
stay home from school. 
Thus, Mrs. M. keeps T. home from school for questionable 
reasons on some days and yet sends her and expects her to 
attend other d.ays •. Yet T. does not always get to school when 
sent by her mother. She is taught overtly that one does or 
does not attend school depending upon flexible environmental 
circumstances and when her mother does not make these circum-
stances, she does, and truants. 
In the five other oases, parental attitudes can be 
' 
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characterized generally as ones pf concern. All five parents 
seem worried and bothered by the~r children's truanting, but 
this worry is manifested along w~th other feelings or atti-
tudes. One sort of concern evidrnced by two of the parents 
is concern mixed.with hostility toward the child with regard 
to the truanting. The subject c~n rarely come up in the 
casework interview without the ptrent becoming angry with the 
' 
child and ventilating much of this anger. An example is the 
following: 
s. T. is an eleven-year-old boy in the fifth 
grade at parochial school. He has lived with both 
original parents and the presenting problems are a 
behavior problem at school and at home, and truancy. 
Mrs. T. feels on one· hand that S. is stupid 
and yet, on the other hand, that he has a chance 
going to school and he is not making proper use of 
it, She criticizes him severely for this. She 
prefers the summer months and.dreads the opening 
of school. She has to force him to go to school 
and this process disgusts her. Eventually s. was 
expelled from .school and Mrs. T. said that 1 there 
is nothing to do but to keep him home." 
Thus, Mrs. T, is not looking for causes for s. 1 s truanting; 
she is disturbed about it and angr7 with him. To be noted 
also is her feeling when s. is finallY expelled from school. 
She seems ready to 1keep him at home.• We might question 
whether a mother who truly wishes to see her child continue 
With school would react in this manner or whether she might 
perhaps go to the school and attempt to get him back in. 
Another attitude characterized by concern. is that ot 
Mrs. I. who feels guilt mixed with concern. ~. has truanted 
~ 
steadily since the first grade and his schoryl work has been 
poor. He is nine and in the fourth grade at public school. 
Mrs. I. is very worried about Q. 1 s adjustment in school and 
feels it must be her fault, that is, she "did not give him 
enough loving and kissing.• She seems to try overly hard to 
protect Q. from any pain or responsibility. Thus, as the two 
mothers in the category of concern and hostility blamed the 
child entirely without looking to themselves or to the general 
environment, so does Mrs. I. lo'ok entirely to herself with a 
feeling of extreme guilt. 
The third theme found mixed with concern is success. 
This is a strong wish for the child to be •successful" and 
that without education one cannot be a success. There are 
three cases in this group, the one from the previous section 
of concern and guilt falling under this category as well. 
Another example is the following: 
M. G. is a twelve-year-old boy in the seventh 
grade in public school. H' has always lived with 
his original parents. The presenting problems are 
running away and truanting. He is receiving nine 
1Us 1 (unsatisfactory) at present and formerly re-
ceived all 1Gs~ One of the precipitating factors 
is that M. was promised he could go to parochial 
school, was then sent to public school and is very 
disappointed. 
Both the mother and the father are very con-
cerned about M. 1 s attitudes toward school. Mrs. G. 
is upset and thinks the cause is stubborness; 
Mrs. G. constantly checks on his progress. Mr. G. 
promises that if M. will pass he will send him to 
oolle~e; he would "shovel coal to get him to col-
lege. He feels that one cannot be successful 
unless one goes to college.l/ 
l/Mr. G. left school in the eleventh grade. 
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Thus, Mr. G. is concerned with his son's future. He places 
a high value on school and learning especially in relation 
to future opportunities. In fact, he places such a high 
value on education that he attempts to bribe M. to attend 
and to get better grades,with the promise that he will se~d 
him to college. That is, he uses as a bribe that which M. is 
running away from and doing poorest at. This gesture would 
hardly seem to convince M. but seems to arise out of the 
father's high values on education and success. 
Let us now turn to the non-truant group and examine the 
parental attitudes toward the children's learning. Out of 
the ten cases, six are receiving poor grades in school. In 
each ot the six cases, the parent or parents are concerned 
about the ohild 1 s school performance. And in five of the six 
oases, the desire for the child to be a •success" increases 
the concern and is an integral part of it. The one case in 
which success in later life does not play a part is that of a 
fifteen-year-old girl in the tenth grade at public school. 
Her presenting problems were sexual promiscuity and disobe-
dience. Both parents would like her to do better and one of 
their primary reasons is that they feel she seems interested 
in her schooling. ~hey urge her to finish school after she 
is sixteen as they feel 1 it is their duty" to make her finish. 
Thus, there seems to be little,blame of either side in the 
school failure, mainly concern. Of the group in which suc-
cess is an important factor in the parents• concern, some 
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examples are helpful. s. H. is a thirteen-yea~old boy in 
the eighth grade at parochial school whose presenting problem 
is "Breaking and Entering.• His grades are in the seventie~ 
but the school estimates they could be in the high eighties. 
Mr. H. went to school as far as the eighth grade and has told 
s. repeatedly that he should work harder in school and finish 
or he will be like him and •work with his hands all his life. 
M. s. is a fifteen-year-old girl in the tenth grade at public 
school. Her presenting problem is running away, She is also 
receiving poor grades in school. Mrs. s. is disappointed and 
concerned about M. 1 s grades. She wishes M. would change her 
attitude toward school and succeed so that she can then suc-
ceed in later life. 
In all the cases in which success plays an important 
part in the parental attitudes, it seems to be a nebulous, 
utopian ideal. But in some way the parents feel that in 
order to be •successful,• one must have an education. It is 
not possible to oompare the parental attitudes toward truant... 
ing to those attitudes toward poor school achievement, becausE 
they are qualitatively different. Truanting is an antisocial 
act. It is also viewed as a more willful act than receivi~g 
poor grades and might by nature be greeted with more anger. 
However, it should be noted that in the control group, when 
there is difficulty in the area of school, the feelings ex-
pressed are concern and a desire for the children to improve 
so as to be more successful adults. On the other hand, in 
29 
the truant group concern is mixed with blame of the child, 
blame or the parent, and the success theme. Thus, either the 
truanting s~imulates the variety of feelings along with the 
lack of their expression in the two oases or the feelings 
toward either education or the children exist anyway and are 
merely brought out by the issue of the truanting. It is not 
possible to say which is the case and there is the possi-
bility t~at both processes interact to produce a single feel" 
ing tone. 
Still discussing the data in the light or the hypothe-
sis, let us examine the parental attitudes toward their own 
schooling. The parents can be div~ded into four general 
categories: those on whom little information is found; those 
who have had a seemingly satisfying school experience; those 
who have had a seemingly disturbing school experience, and 
those to whom education is of strong positive value. The 
criteria for determining whether the parent•s schooling was a 
basically satisfying or disturbing experience are the follow-
ing: the quality of their parents• attitudes toward school-
ing, the amount of opportunity tor education available and 
their feelings about this, their .ree1ings about how they used 
their opportunity, their motivation in the learning process, 
and their behavior in school. 
or the ten cases, in three there is little information 
to be found. In one case, the father.was found to have had a 
seemingly good educational experience. He graduated high 
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school and continued his education by going to business col-
lege. He feels as though he made the most of his educational 
opportunities and that the opportunities themselves were ade-
quate. Evidently his parents encouraged and supported him 
sufficiently but not to_ such a degree as to alienate him or 
make him dislike school. As we shall see in this group ot. 
parents, this is a rare description of a school experience. 
There are six cases in which the parents have had a 
seemingly disturbing school exp~rience. In the tirst two, 
the mothers struggled to complete high school without any 
encouragement or support from their parents and with the aim 
ot proving that they are 1 good, respectable people.• To 
both of these mothers finishing school made one a 1good per-
son• and was something they had to accomplish at all costs. 
The following serves as an example of both cases: 
1 E. H. is a fourteen year old adolescent girl 
in the ninth grade at public SQhool. The prese~ting 
problems are truanting and running away. E. was 
tested with the Weachler-Bellevue and scored 9?. 
_ Of E. 1 s siblings, one lett school in the eighth 
grade, one in the seventh and one in the tenth. 
Mrs. H. seems to ~ve no feeling about E.•s truant-
ing and this is corroberated by the caseworker who 
feels that Mrs. H. generally shows no feeling what-
ever about the staying out ot school but that oc-
casionally she seems gleeful that E. does not 
attend. 
Mrs. H. finished high school by_ working her 
way through. When in_ school, she had to wear 1hand-
m..-down-clothes• and went barefooted. In the case ... 
worker 1 s opinion, Mrs. H. continue~ with school· to 
escape a deplorable home situation, to see boys, and 
to prove to herself that She was different from and 
better than the rest of her family. Attending 
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school meant 1doing the acceptable thing.• Mrs. H. 
had great feelings ot deprivation as a child partly 
because of the economic situation and partly because 
her father would not allow her to attend the school 
functions pecause he did not trust her. 
'!'hue, to Mrs. H. school is connected With struggle, an attempt 
to prove herself 1good,• economic deprivation, and her fathN 
er 1 s disapproval. The school experience seems to be connects~ 
with several unpleasant, constant sources of conflict. It 
also seems to have symbolized a~ attempt to emancipate from 
an undesirable home environment; an undesir~ble economic 
environment, and an unpleasant self-picture. 
In three cases the parents wanted to continue their 
schooling but were not able to. One mother was taken out ot 
school in the eight grade to go to work. She wanted to con-
tinue school especially as she felt she was being taken out 
ot school to support a ste~other ot whom she was jealous. 
While telling this to the caseworker, she again became angry 
at having to work rather than attend school. The second 
mother also had to stop school at the eighth grade and wished 
to continue. She repqrts that she did well in school but 
wanted to do even })etter,.feeling that good school work was 
a positive accomplishment. However, she too was forced to 
work. The third mother was able to attend school to the 
eleventh grade and wished very much to continue but also had 
to work. Thus, in three cases, school is associated ~ith 
disappointment rather than the desired accomplishment. 
Another case in which the parents had a seemingly 
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disturbing school experience is one in which the father 
truanted. 
•s. C. is a five--yea~old boy in the. first 
grade at public school. His presenting problems 
are truanting, running away, and stealing. 
Mrs. C. feels that s.•s truanting is a prob-
lem but that she is not to.blame; it is the father's 
problem and he should take the resp~msib1li ty accord-
ing to the mother. Mrs. c. graduated high school and 
Mr. C. went through the ninth grade. Mr. C. both ran 
away and t:ruanted like s. Mrs. c. 111.ys she would have 
truanted but that her father would have punished'her 
if she had. 
Here we see that one parent of a truant skipped school himsel1 
while the other wanted to but was too afraid. Evidently 
these parents also had the need to excape from school like 
their child. If something is di~ficult enough to run away 
from or to want to run ~ijY from, we may assume it is 
a disturbing experience. 
somehow 
Of the group of parents discussed above, three families 
seem to hold education as a strongpositive value. Of these 
one struggled to finish high Sl;)hool against a difficult en .. 
vironment, one, Q. I. (see above), is the only one of the 
group to have a seemingly satisfying school experience, and 
the third wanted to continue but was unable to. The follow~ 
ing will serve as an example for all three cases: 
6N. E. is a fourteen year old adolescent girl 
in the ninth grade at public school. The presenting 
l/Anoth. er parent of a truant who never truanted herself has . 
1
1 
the following repetitive dream: 1 In this dream I am always 
a child and I'm lost. I'm wandering up and down the streets.· 
Very often I am on my way to school and I am about to be late,, 
and_ I ~9w ~he t~a?her ~s ~oing to scold me, but I don't seem 
ttl ha an1 .. 1:n "'""' 1:n • 
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probletas are running away and truanting. N. 's :rather 
deserted the home before she was born and Mrs. E. did 
not remarry. 
In relation to her o~ schooling, N. 1 s mother 
worked her way through high school. Her parents 
did not think this was an ~mpo~tant thing to do. 
She stresses that she did not have shoes to wear 
to school and that continuing-was a great hardship. 
!he caseworker feels that Mrs. E. did not really 
want to. go to school but had. to prove herself to 
be good. Mrs. E. felt also that anyone who finishes 
high school is a good person. 
At the beginning of her contact with the_casew 
worker Mrs. E. was not sympathetic toward N. 1 s 
truanting. Simultaneously, she feared that N. would 
not be perservering in later life. Mrs. E. feels that 
if her children are fed, clothed and educated that 
she would be a good mother. 1bus, if any ot per 
children were not fed, clothed, or educated, this 
would mean failure for Mrs. E. 
So we see that Mrs. E. has held education as a strong positivE 
value for herself as a school girl and she has_carried this 
feeling with her into adulthood and motherhood. She feels it 
is important, as important as being fed and clothed, therefor« 
a basic necessity for her childr~. It is fairly obvious 
with such a strong statement that her high value on education 
has been communicated to her children. So it is with the 
other_ two cases in whose homes education is of strong positivi 
value. It is interesting to not!!! that of the seven cases in 
the experimental group about which there is adequate inform~ 
tion, six seem to have had ~ basically disturbing experience 
in their learning processes. Yet out of this group of seven, 
three have emerged from the experiences with strong positive 
values placed on education. Let us now turn to the c~mtrol 
group and discuss the comparisons and the differences. 
==~===============================--==--=-==- -==== 
Again we have the same categories: those on whom there 
is little information; those who had a seemingly satisfying 
learning experience; those with a seemingly disturbing learn-
ing experience; and those who have placed a strong positive 
value· on education. In the non-truant group, one case afford 
little information. In four cases the parents have had a 
seemingly satisfying learning experience. The same criteria 
are used as in the truant group. In all four oases the 
mothers graduated from high school and in ~hree out of four 
they went on to post-graduate work. They seem in all oases 
to be satisfied with their amoun~ of educational opportunity 
and with the use they made ot it. They do not seem to have 
been in any direct conflict with their parents over their 
education and seem satisfied with their choice ot job or 
profession. 
learning experience. One rather now criticizes him~elt se-
verely for not making the best use of his schooling. He 
like a less worthy person because he is a laborer and he 
blames this on the lack of a high school education. This is 
similar to the idea in the truant group that a high school 
education makes one a good person. Another parents wanted to 
continue her schooling but had to stop at the tenth grade to 
go to work. She says she did not resent it at the time but 
she evidently had a good deal of feeling about it as she 
suaded her mother to let her younger brother finish, was 
I 
per--- I 
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pleased when he did well, later went to night school and 
equates school with achievement and status. 
A. third parent feels that her parents, especially her 
f'ath~r, placed too much stress on learning and pushed her too 
much. She resents this very much and has bitter memories 
attached to her school experience because of' the great pres-
sure she constantly felt. This is in direct opposition to 
the two parents in the truant group who struggled to finish 
in spite of' their parent's objections and lack of' encourag~ 
ment. However, even though it is opposite, i~ is still a 
form of' unpleasantness associated with school. The fourth 
parent experienced an extremely erratic learning process and 
truanted in high school. He reports that he went through 
grammar school and junior high school easily but suddenly 
found himself 1 backsliding" in high school and it was then 
that he truanted. However, later in high school h~ •picked 
up• and finished to go on to g:raduate from college. Thus, we 
see one parent who truanted in the control group as well as 
'·. one in the experimental group. The parent who truanted in 
the experimental group left school in the ninth grade whereas 
the parent who truanted in the control group went on to highe1 
education. 
. I 
Of the nine cases for which information is availabl~, 1 
eight families hold education as a strong positive value. 
' An example is the father from above who truanted while in 
high school. His son is ten years old and in the fifth grade 
I )6 
in parochial school. His presenting problems are stealing, 
lying, misbehavior in school and poor grades. The father 
thinks G •. should do better in school with his capacity 
(I. ~ 112 on the Stanford-Binet, Form L). He also feels 
that working hard is even more important than having intelli-
gence. He is so interested in schooling that he is thinking 
of running for the school board. He planned to be a teacher 
·but found he did not enjoy it and changed his profession, 
however, he still enjoys studying and feels that his son 
ought to enjoy it and go to college. G.'s mother is a 
teacher. 
Another example isS. H. 1 s father who was discussed abov 
as the parent who considers himself a less worthy person for 
not having completed high school. He feels strongly that ~is 
son should finish and be different, more worthy than he is. 
Thus, education is stressed in these homes in a variety 
of ways and from a variety of motivations. Even though the 
number of parents with satisfying and disturbing school e~ 
periences do not vary widely in both groups (four with posi-
tive experiences in the control group as opposed to one in 
Dhe experimental and four with disturbing experiences as 
opposed to six in the experimental with information in nine 
in the control and in seven in the experimental), neverthe-
less, the number of cases in which the parents hold education 
as a strong positive value in each group seems more meaning-
fUl--eight out of nine or 88 per cent in the control group 
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and three out of seven or 42 per cent in the experimental 
group. Ther~ is a positive relationship at a significant 
level (.OS) between being a member of the contr9l group and 
having a strong positive value toward education. 
We therefore must ask why, if the types of experiences 
and the number of parents with similar experiences are not 
very different, do their experiences seem to add up to a dif-
·~ 
ferent sort of values attached to education. The answer 
seems to lie in many small factors: more parents in the con-
trol group had a positive school experience; fewer had a dis-
turbing school experience; and the nature of the experiences 
differ. Two parents in the experimental group were encourage~ 
not to finish school whereas one parent in the control gr9up 
was pressured to continue school and achieve academically. 
In the experimental group three parents wanted to continue 
but could not, whereas only one wanted to continue but could 
not in the control group. And, as was stated above, one 
parent truanted in each group but the truanting parent in the 
control group finished high school and continued to finish 
college. Also, in the experimental group one parent was too 
frightened to truant but obviously would have liked to and a 
third parent dreamed repeatedly of truanting. Thus, even 
though quantitatively the differences do not seem great, 
i/The quality of the parents' school experiences and the 
amount of value placed on education are independent. The cri· 
teria for deciding the sort of school experience were ex-
plained on page 30. The criteria for the decision as to which 
parents placed a strong positive value on education are the 
feelings about education they expressed to the truants and 
non-truants and the feelings expressed to the caseworker, 
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qualitatively they seem more meaningful. Also, th,ey seem to 
add up to quite different family values. 
The data have thus far been presented in the light of 
the parents' attitudes toward the child's truanting and school 
ing in general and the parent~s own school experiences with 
the intention of evaluating the parental attitudes and amount 
of conflict surrounding the entire area of school. There is 
one other source of material which has not yet been discussed 
and that is the caseworker's opinions of some of the experi .. 
mental oases. The caseworker's opinion of the interplay be-
tween the children's and the parental emotions with regard to 
the truanting is available in five oases. 
In the case of s. c., the five~year-Old. boy, the worker 
feels that the father's feelings toward school is the predomi 
nating factor in s.•s truant~ng. This is the case in which 
the father truanted. Mrs. c. feels the truanting is the . 
father's responsibility but Mr. C. Will not try to stop s. 
from skipping school. The worker feels that s. is acting out 
his father's wish for him to truant. 
In the second case, T. M., the seven-year-old girl whose 
mother overtly keeps her out of school, the worker feels 
Mrs. H. unconsciously wants to be the child and make T. into 
the mother. Thus, if T. attends school, she is acting ~· 
part of the child and this is what Mrs. H. does not want. 
In the third case, E. H., the fourteen-year-old girl whose 
mother struggled to finish school in spite of numerous ob-
stacles the worker felt that E 's f 
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directly tied up with her mother's feelings toward her own 
schooling. We recall that Mrs. H. went to school partly to 
see boys and the worker thinks E. truants partly because she 
is too sexually stimulated to remain in school and to concenw 
trate. The worker also thinkS that E.'s m9ther has fostered 
this to vicariously enjoy E.'s sexual lite. 
The fourth case in which there is material from the cas 
worker's thinking is that of N. E., a fourteen-yea~old girl, 
whose mother struggled to finish high school to prove herself 
a 1 good1 person and who feels schooling is so important. 
According to the worker, the mother feels 1 badness• within 
herself that she has tried to ease by achieving in schoo~ but 
that she is trying to release some of her unconscious_impulses 
(i.e. act out) through her daughter through pushing N. into 
the misbehavior Mrs. E. always wanted to do. Also, as an 
example of the close relationship between the actions and 
wishes of mother and child, When N. truants from school Mrs.E. 
stays out of work. 
The last case in which the caseworker's thinking is 
available is that of M.G., the twelvewyea~old_boy whose 
father would •shovel coal to get him to college." It is the 
worker's opinion that M. is acting out his father's conflicts 
about school. Mr. G. wanted to go to college but was unable 
to and has much feeling about this. The worker feels th~t 
truanting and doing poorly in school are the only ways M. 
feels he can be punished. and that he feels this need to be 
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punished. And it is also thought that Mr. G. unconsciously 
wishes M. to truant so he can prove himself to be bad. 
As it is not possible to present all of the material in-
volved in each case, .it is not possible to document completely 
the caseworker's thinking. However, it is important that it 
be presented whenever it is available and this material be 
included with the rest of the data in evaluating the hypothe-
sis in relation to the ten cases of truants. 
Let us now turn to the research question and examine the 
casework in the experimental group with regard specifically 
to the parents' attitudes toward the children's schooling and 
their own schooling. In two cases, there is no information 
on the parental attitudes toward the child's truanting. In 
three cases there is no information on the parent's own school 
ing. In one case, the worker eXplored the parent's feelings 
extensively on the premise that the mother's feelings abou~ 
her own schooling were precipitating the child's truanting. 
Thus, if the mother's feelings could be relieved, perhaps 
the child would no longer need to truant. In three cases, 
the worker explored the parents' feelings in order to obtain 
information and also to get the client involved in the cas&-
work process. In one case, the worker explored the client's 
feelings but was unable to obtain any information because of 
the client's unwillingness actively to participate in the 
treatment process. And in the final case the worker decided 
that exploration of the client's feelings surrounding his own 
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schooling was diagnostically ~wise. Thus, in four out of ten 
cases no exploration was done. In five out of the remaining 
six exploration was done with varying degrees of success, and 
in the tenth case the worker decided that exploration. in. this 
area might be harmful to the general casework process. The 
implications of this information along with the implications 
of the data regarding the hypothesis will be discussed in the 
next and final chapter. 
. 
l' 
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CONCLUSIONS 
The attempt has been made to test. the hypothesis that 
children who truant are, in part, acting out their parents• 
conflicts toward learning. ~s casework is a helping ~rocess 
which does not involve the bringing of unconscious material 
to consciousness, it has been necessary to try to judge the 
parents• conflicts, both conscious and unconscious, by means 
of various criteria Which have been discussed at length in 
the previous chapter. Some observations can be made about 
the data which was collected on the basis of these criteria. 
It was found that the level of education is higher in 
the control group than in the experimental group, This dif• 
terence in the educational levels accountspartly for the 
greater amount or satisfaction within the control group'll 
experience. For more often parents in the control group 
were allowed and encouraged to fulfill their o~ ambitions 
and expectations than were the truants• parents. Thus, the 
truants' parents would bring more frustration and ambivalence 
in to their standards tor their children than would the par-
ents with the more gratifying and clea~ut experience. This 
fact supports the hypothesis. However, the sample is so 
small that it is difficult to estimate the significance of 
the difference. The parents :of the truanting children r.eact 
in several ways to the antisocial behavior ranging :from no 
verbalized feelings to extreme guilt and self-blame. The 
parents of the non-truants were examined on the basis of 
their attitudes toward the children's poor school achieveM 
ment and are relatively homogeneous in being concerned about 
the need for education in future years. However, the diffe~ 
ence between poor grades and truanting, that is, between 
social and antisocial behavior, makes for little basis of 
comparison. 
The attitudes of both groups of parents toward their own 
schoo~ing was found to be quite similar with only small varia 
tions. And yet, when analyzed on the basis of the importance 
of education as a value in the home, the differences in the 
collective experiences of each group became more vivid. For 
the number or parents in the control group who stress eduo~ 
tion as a fundamental good seems substantially greater than 
the number in the experimental group. This seeming discrepan 
cy was accounted for by numerous factors: seemingly small 
deviations within the constellation of attitudes in both 
groups. For even though the number or parents with satisfyw 
ing and disturbing experiences do not vary significantly b8M 
tween each group, the qualities or the experiences within 
each general category differ sufficiently to produce quite a 
different value placed on education. Thus, since casework 
deals with the manifestations of the unconscious rather than 
unconscious material itself, casework research must concern 
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itself with conscious express~on of conflict and indications 
as to what may be unconscious. We examine attitudes and indi" 
cations of what may be attitudes and conflicts and indications 
of conflicts. And since the ev~dence is of an indirect nature 
there is need for more evidence. What meaning do the data 
discussed in this paper have tor the hypothesis? 
Again looking toward the parental attitudes toward tru-
anting, one needs to speculate as to why two of the parents 
are unable to express feeling ab()llt the truantillg• One spe-
culation is that such expression is too painful. Also, one 
needs to speculate on the heterogeneity of the responses ~n 
the truant group and the homogeneity in the control group. 
Could this be because the feelings of the truants' parents 
.. toward education were numerous and confused before the truancy 
and, thus, the responses to the truanting were also hetero-
genous and confused? Another question which comes to mind 
concerns the level of education of the two groups--what sig-
nificance and implication might this have if a larger sample 
had been studied? With regard to the parental attitudes 
toward their own schooling, one again needs a larger sample 
in order to determine any significant difference either in 
the amount of conflict present in the parents toward their 
own schooling or in the difference in values placed on educ~ 
tion. From the data it would seem profitable to continue 
this investigation under more favorable circumstances. For 
the data seem to indicate at.least that more complicated and 
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perhaps negative feeling exist within the parents of truants 
than within the parents of the non-truants in general, and 
that more complicated feelings exist within the parents of 
the truant group toward the truanting t~n 
group toward the poor school achievement.· 
in the non-truant J 
I This is not to say 
that this study has demonstrated that the hypothesis ia ac• 
ceptable for these ten cases; this is to say, however, that 
the material seems to indicate the need for a more comprehen-
sive study of the hypothesis under more favorable circum-
stances. 
The limitations minimize the reliability and the validit 
of the data-collecting techniques and necessitate a more ac" 
curate study being done. Also, there is a need to do more 
in the way of casework research on casework topics. For 
treatment of most of the parents of children who truant an~/ 
or who are delinquent is most often done by the caseworker. 
With the help of more complete recording and more truancy 
cases to choose from, research can be done to attempt to more 
definitively validate or invalidate the hypothesis. For the 
hypothesis is significant in terms of casework. The social 
workers generally see the parents in child guidance clinics 
and elsewhere. 
What are the implications of this study for the casework 
studied? There seem to be two distinct types of casework 
within the experimental group--that in which the parents' 
attitudes were explored extensively and that in which they 
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were hardly explored at all. OUt of the cases in which the 
worker felt it was important to help the parents verbalize 
their own feeling about the truanting and about their school ... 
ing most of the data for this study were gathered. Thus, it 
seems necessary that workers look to the parents• attitudes 
for the purposes of research and for better perspective and 
objectivity in actual casework. Also, in the six cases in 
which the worker explored intensively, recorded thoroughly, 
and was able to be interviewed by the investigator, material 
was obtained which pertained to the hypothesis directly. For 
in six cases the caseworker felt that the truants were acting 
out their parents• conflicts around education. The caseworke 
herself is naturally the most accurate source of information 
and if more workers would treat ~rents with a third ear 
geared to the possible interplay between the needs of the 
parent and the actions of the child, we may one day be able, 
in casework research, to t~st in a meaningful way the reason• 
ableness of the hypothesis. 
APPENDIX 
SCHEDULE A 
Work Sheet for Examination of Hypothesis Using Both Case 
Record and Interviews with Caseworker. 
I, Amount of Education of One or Both Parents. 
2, Attitudes toward own Education. 
3. 
a. Amount of opportunity for education. 
b, Feeling about their use of the opportunity. 
o. Satisfaction or dissatisfaction with amount of 
education. 
d, '!'heir parents• attitudes. toward their education. 
e. Motivations for learning, . 
Attitude toward Child's 'l'ruancy. 
a, Blame of self •. 
b. Blame of child. 
c. Concern (amount of). 
d. 'l'ype or concern. 
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SCHEDULE B 
Work Sheet for Research Question in Use of Case Records. 
1. How did material around parental attitudes toward 
learning come out? -
Were these attitudes followed up? 
). How were attitudes toward truancy handled? Explored 
or blocked. 
4. How were attitudes treated? Was treatment gee.red toward 
insight or support? 
5. If not handled, any indication why? 
SCHEDULE 0 
Work Sheet for Interviews with Caseworker 
1. Information not in recording. 
2. Affect and clarification of affect if not in recording. 
3. Thinking behind caseworker's goals and treatment plan. 
--·--=-= 
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